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Final Exam PSY 504-Athens (December 2010)-Dr D. tdguoe

(Develop workshops for relevant theories of devedept. Highlight
these theories and explain Maria’s history andassn terms of
these theories).

Title of workshop: ‘Reviewing a life: The case syuaf Maria’
Introduction

This workshop aims to briefly present various depgeiental
theories and highlight important ideas of each mhebhe discussion
and understanding of these theories will be fatéd through the
illustration of the primary concepts in relationtbe key
developmental issues for a particular fictitionigmt, Maria. A
narrative of the client will be handed out to atinkshop participants
to familiarize everyone with Maria’s developmertatory.
Furthermore, because we believe that developmehtlaange occur
throughout the lifespan and that our relationskjk others are a
highly significant social context for developmeifitime allows we
may engage in brief critical evaluations of theotines discussed.
However, neither the presentation of the theorergime application
of basic concepts can be exhaustive within thetdiwi these
workshops.

To begin with, developmental psychology draws Hgam many
other psychological perspectives because develdpsére result
of the dynamic interaction of multiple contextuafliences and
psychological and physiological variables. It maisb be
highlighted that there are many different theotined explore
development and change from different perspectwtsdifferent
emphasis on different aspects of development.ristamnce, an
evolutionary approach might suggest that developriidils
adaptive functions; a psychoanalytic perspectivéypanderpins
attachment theory; both psychodynamic concepthanthnistic
ideas underpin Erikson’s theory, and so on. Alsifer@nt theories
explore the interaction between biology, environtneagnition,
physiology, learning and experience to a diffeeetient and provide



explanations at different levels. Additionally thes can be
explored in terms of their emphasis on fixity oange, and the
extent to which individuals have autonomy and genéc are
greatly determined by their early developmentalegigmces.

Finally, some theories postulate transformatiohainge, which
occurs in invariant stages and suggest an evolérioon a ground
plan (foundation) to something new, whereas otbeggest
variational, quantitative changes (Overton, 20@&dan Lerner,
Easterbrooks and Mistry, 2003).

Brief presentation of theories and application oabic theoretical
concepts to Maria’s developmental history

Third workshop Attachment Theory: Concepts and Research
Findings on Child and Adult Attachment Styles

| would like to begin by mentioning that in ternmfsoar previous
discussion on temperament, some attachment regegaise
temperament as indirectly affecting attachmentstiiastion
through its effect on parental responsivenessdaliid (Van den
Boom, 1994, cited in Landy, 2002) and althoughk not suggested
that temperament directly causes an insecure mothier
relationship it is thought that it may limit theregiving
environment (Mangelsdurf et al., 1991, cited in dyar2002).

To beqin with John Bowlby is considered the key figure in the
development of attachment theory, which explores people
createattachmentswhich are strong emotional bonds between two
people, and the underlying processes of these bélsisvork is
informed by psychoanalytic ideas, especially Maddtiein’s idea

of ‘internal objects’ and objects relations theaggd influenced by
ethological insights into human behaviour. His cantlea is that
human infants havelaological drivg much like imprinting in
chicks, which happens during:gtical period (Bowlby preferred
the termsensitive periojin early infancy, to achieve security
through an attachment tine mother figure’ In the 1950s Bowlby
and Ainsworth researched the effects of maternadidition on
children’s development at the Tavistock Clinic iondon and raised
awareness of the detrimental effects of emotioaptigation. In




1951 in his report on institutional deprivation Bbwclaimed that
children’s inability to form intimate and lastinglationships was
caused by their missing the opportunity to fornokdsattachment to
a mother figure during the=nsitive perioqcited in Crain, 2005).

This primary attachment relationship depends onrtfamt’s
representation of the caregiver aseaure basérom which
exploration is possible, knowing that he/she camneto an
available mother figure. This however, could ontydzhieved
through the infant’s building up of anternal working model
(IWM) of the self, the caregiver and their relasbip. Bowlby
conceived the IWM as the child’s expectations aelifgs about
the caregiver’s responsiveness and believed thagtablishment of
healthy IWMs is essential for later mental heditityire
relationships and socially responsible behavioitedan Wood,
Littleton and Oates, 2007). Inconsistent, interfgror abusive
parenting can lead to the child creating two seapefjsets of
IWMs; one accessible to conscious awareness angdatdie to
what it is being told and one inaccessible to anese, held at an
unconscious level and unaltered by others’ intégpiens. Empirical
studies have supported Bowlby’'s idea and have foatcinsecure
individuals’ IWMs are more fragmented in comparisonhe better
integrated IWMs of individuals who were classifigslsecure and
Ainsworth further suggested that each attachmem® ty associated
with different IWMs. More recent studies also supi@owlby,
Ainsworth and other attachment theorists’ beliefsazrning
benefits from secure attachments. For instancéinfys from Tulkin
et al.’s longitudinal study suggested that middiéss children faired
better at school probably due to their earlierrgigy attachments to
their mothers (1970s, cited in Bronfenbrenner, 1986

Bowlby suggested that during the first few monththeir lives
infants usesocial gestures with limited selectivity maintain
proximity to caregiversittachment behavioulie crying, sucking,
clinging, grasp and Moro reflexes or social smées part of their
biological equipment to elicit caregiving and proxly. During the
first three months infants’ selectivity is very lted and they mostly
respond to everyone; however, Fogel suggeststbgtitave some



capacity to discriminate among people and theyeprise mother’s
voice, odor and face (2009, cited in Crain, 20Q&j)ing the next
three months infantsarrow their responsivenessfamiliar people
and their social smiles, babbling, etc is restddtepeople they
know. The third period lasts till the third yeadas characterized by
Intense attachment and active proximity seekiis during this
period that infants demonstratexiety separatioand greet the
caregiver/s intensely after absence and from abow®8 months
they start to exhibit fear of strangers. Dozier Rutter suggest that
thefear responsgeriod might be genetically programmed (2008,
cited in Crain, 2007). Bowlby and Ainsworth suggelsthat now the
infant uses the caregiver as a secure base anareend explore but
ideally returns and maintains a brief contact befa@nturing out to
explore again (1988, cited in Crain, 2005). Althb@pwlby was
not confident as to when exactly the sensitivequeended he
agreed with Hess (1963, 1972, cited in Crain, 200&) it ended at
about six months when the fear response kickedadrtlas was
perhaps further supported by findings from adogiohRumanian
babies in 1989. Those adopted before the sixth imointheir life
were able to form strong attachments, whereas, @¥wose
adopted after the sixth month exhibited sociald@sfiCrain, 2005).
The last phase of childhood is mostly characterizegartnership
behaviour but Bowlby suggested that there are still limtemount
of separation children can tolerate. FurthermomylBy suggested
that at the age of 3 to 4 children’s behaviourtsttar consolidate
into agoal-correctedsystembecause their cognitive development
allows them to increasingly understand caregivietshtions and as
a result they can induce changes to suit theiree$1982, cited in
Crain, 2005). Finally, even though Bowlby focuseaistiy on
childhood attachment he believed it is importanbdighout the life
cycle (from cradle to grave) and suggested thdttheadult
relationships involve the secure base concept.

In 1954 Ainsworth moved to Uganda where she obskenfants’
behavioural differences in terms of separationraudion with their
mothers. She found three types of attachment, wshehater
replicated and further clarified as a result of imere elaborate
studies in Baltimore in the USA (cited in Crain080). In the 1970s



Ainsworth went on to develop a method for assessifagts’
attachment, the Strange Situation (SS), whichsimadard 20
minute experimental technique (cited in Crain, 20@8&nsworth
identified three types of infant attachment basethe behaviours
observed during the SShesecurely attached infanised the
mother as a secure base to explore; showed dirathisiterest when
mother left the room, actively greeted her on le¢unn and ventured
forth for new explorationThe insecurely avoidantly attached
Infantdid not use mum as secure base; was independ#nt an
explored; ignored mum on her return and did nobbezupset
when she left. Finallythe insecurely - ambivalently attached infant
was clingy and pre-occupied with her/his mum; haedplored and
became extremely upset at her departure and amabivah her
return (cited in Wood, Littleton and Oates, 200Hf)me
observations had revealed that securely attacti@dtsnhad mostly
received sensitive, responsive and consistent mothaevhereas,
insecurely attached children had received insewmsitnterfering and
rejecting or inconsistent mothering respectivelgdaionally, in the
1980s Main and Solomon suggested a further fouasdication
(Disorganised/ Disorientatedf IAT because they found that some
children displayed fearful behaviour, for instantey approached
their mothers but their faces were averted or fhege (10-15% in
USA sample). They attributed this type of attachitemeglectful
and/or abusive parenting (cited in Crain, 2005).

Moreover, attachment theorists suggest that bed&\isks persist
and influence people’s lives, infant attachmenes/(AT) are
associated with later adult attachment types (ASI)dies have
been conducted to explore correlations betwee®81AT and
AAT. The Bielefeld longitudinal study, which stadten 2000 by
Zimmerman et al, and included systematic collectibtife events’
in the intervening period between the SS assessaneinthe
teenagers AAT classification, found that the SSgifecation was a
poor predictor for later AAT and that consequefet éxperiences
had a strong impact. On the other hand, Hamiltstudy in
California in 1994 found a stronger correspondgoited in Wood,
Littleton and Oates, 2007)T'here is much more empirical data from
studies today that have found a much stronger ahiomebetween



the SS and later AAT Additionally, Crain suggests that more
research is needed in terms of variables thatrfgstire attachment
because the relationship between maternal semgiéind secure
attachment is modest (Crain, 2005) and Van ljzemleoneta-
analysis of attachment research found that motlAeXs can be
predictive of their mothering style and of IAT (35%ut mostly in
terms of secure attachment (1995, cited in Woaoidekon and
Oates, 2007).

Based on the basic assumption of attachment thibatyWMs
determine our modes of relating later on in lifeiMand Goldwyn
(1987, cited in Crain, 2005) used a standardizestvurew (AAl) to
interview parents about their childhoods and dgw&dioa typology
that correlates well with children’s classificationSS. The
emphasis of the interview was not on content buherparticipants’
way of describing their experiences. They basidallynd that those
who were classified as=cure/autonomolwere able to talk about
their childhoods openly, recognize importance tdtrenships, and
had further been able to integrated negative experiences and
move on. Finally their children seemed to be me®isely attached.
Those classified asismissinqunderestimated importance of
relationships, denied influence of past childhorgegiences and
exhibited an avoidant attachment style towards ttfgidren.
Finally, those classified aseoccupiedseemed to be stuck in the
past, had not resolved many past issues with mareete enmeshed
and mostly provided inconsistent parenting. HoweMain and
Goldwyn also suggested that there is another catelyat of
‘earned secure’'which suggests that ways of relating in the past
IAT can be modified, through positive consequefiet éixperiences
(1984, cited in Wood, Littleton and Oates, 2007).

In addition, Kim Bartholomew adopted a trait apmtoto describe
AAT by using two dimensions (1990, cited in Woodtleton and
Oates, 2007). In particular they found that adwith positive self
iImage and sense of others will exhibit a securefaarhous AAT.
Individuals with high self esteem but negative aginof others will
probably exhibit a dismissing/avoidant AAT. Indiuals with low



self esteem will display a fearful or preoccupiediT’Adepending on
whether they fear others or view them positively.

Brief critical evaluation of attachment theory

Summarily, although attachment theory has genesatgufficant
Insights it has been critiqued for neglecting tif@uence of positive
experiences across the lifespan on people’s atlattranent styles
and for decontextualising relating. Furthermoresome cultures
‘closeness’ is less valued and this type of attastimequires
particular types of family structure and econonmd gocial
conditions. Miyake and Morelli explore culturalagvity of
attachment styles and Gergen suggests that attathine®ry is
laden with western values and is blinded by otloeiceptions of
relatedness (cited in Wood, Littleton and Oate§,/20Finally, it is
suggested that three basic attachment styles cherethaustive or
mutually exclusive or even stable within differéamporal and
spatial contexts.

Application of basic concepts of attachment theorylaria’s
history in terms of differential patterns of attachnt with each
parent both in the past and currently and the iefloe of her IWMs
of attachment on current functioning and relatinges based on
chronosystem events that relate to attachment

There is evidence that Maria was able to form argeattachment
during the sensitive period with her primary cavegibecause Anna
took a one-year sabbatical from her work to take cd Maria and
most importantly was calm, affectionate and attentresponding to
the baby’s innate drive to feel secure, and thaslifating the infant
in forming an attachment and later using the mo#iseast secure base.
Anna was also confident in her choices in termshdfl rearing,
which suggests that her mothering was not feariticbnsistent. In
terms of Antonio’s participation we are led to ursdend that
although he was fascinated by his new baby andllbee, his wife
was the primary caregiver in terms of feeding akihig care of the
baby’s needs. Antonio preferred to admire mothériafant and
interact with the baby in other ways; for instarfoe held Maria
affectionately and danced around the room whilagisp.



Antonio’s mode of responsiveness may indicate lisatvas
somewhat uncomfortable with more direct interactgti the child
and could suggest a link between his AAT and thaiomother’'s
or it could reflect societal influences and beliedmcerning child
rearing in the particular historical context.

But all in all, we can assume that during the $emsperiod she was
able to create healthy, integrated IWMs of botrepts although she
probably formed a stronger bond with her motherridia early
IWMs in terms of herself, her parents and theatiehship must
have been a positive/healthy one. We can alsodugbsume that
Maria’s attachment type was secure because bynthefeMaria’s
first year Anna returned to work and was replaced banny, who
also provided caring and consistent caregiving.ofditig to
Ainsworth’s findings from the SS experiments Matisplayed a
secure attachment style during separation. Of edBdosviby and
Ainsworth raised questions in terms of whether cie or lengthy
daily separations with the primary caregiver dissuponding or
prevents babies from forming strong bonds. Addéllyn more
recent research findings suggest that stabilisectire attachment
was lower among those infants that were placeéyncadre or
whose mums returned to work during the first y&sigky et al;
Thomas et al.; 1982, cited in Bronfenbrenner, 1986 there is also
evidence that suggests that even these infantsrig¢ace attached to
their parents (Crain, 2005).

However, Maria’s attachment to her grandmothei]&tamight have
been somewhat different (ambivalent or avoidarboaigh there is
not adequate information in terms of the grandntghevolvement
with the child. We can perhaps suggest that SseA&RT was
avoidant to some point because she disagreed wittrnfo and
Anna’s parenting style and suggested that they advepobil the baby.
Concerning the issue of spoiling children Bowlbaigied that
spoiling occurs only when parents take all thaatiite from
children or when they ‘smother’ them and do ndehsto their cues
and not when they are sensitively attentive anectifinate (Crain,
2005).



In the previous workshop it was suggested that &/&mitial
frustration at kindergarten may have been the resuémperament
characteristics, but we could provide explanatainsther levels as
well, informed by attachment theory or Erikson’gagach, for
instance. Within this perspective we could assuméthe events
that occurred during the period before kindergarbek a toll on
Maria’s relationship with both her parents and assalt adapting to
a new environment might have caused further stfgss.even
though during this period the child is more wilitmgunderstand
parents plans and ‘let them go’ there are limitesdav much
physical separation a 3 or 4 year-old can tolefdteing this phase
Maria suffered the unexpected and total loss oblay and
emotional contact with her dad (brain injury) arest mother was
preoccupied and had little patience and time tpamed to the child’s
age appropriate needs sensitively. She was notatidy available
to soothe her fears or encourage her to try newrexqces and
master new skills. Consequently, all this upheavakr life must
have led to shifts in her IWMs in terms of caregsveeliability,
relationship with her parents and therefore, hess®f self.

As mentioned above, our early attachment histodyl#iVis impact
our later decisions, functioning and relating pateboth at a
conscious and at an unconscious level. This becolmasus as we
read about Maria’s choices in later developmerttalkps. To begin
with, music and movement have always played an itapbrole
whether that involved her being soothed by musicesrmother’s
singing, being danced around the room by her dédxioig carried

in a jogging carriage round the park as an inflaater it involved
music and dancing classes and during adolescenasibne of the
options she considered in terms of a career deciBioally, it is
clearly stated that it is an integral part of whe $ now. These facts
would suggest that early IWMs of self in relationnusic and dance
and intenalisation (introjection) of relevant ldgperiences, which
her parents provided, have definitely influenceddsmse of self and
life choices.

Furthermore, Maria’s more recent and current negasityle also
seems to be consistent with early secure formgatlanent and



healthy IWMs in terms of relating. For instance,ri& acceptance,
during adolescence, that her best friend would &éa#éferent path
might indicate a healthy secure/autonomous AAT cWimractically
means she can attach and become emotionally inv@htl others
without becoming needy and dependant and thatlsheralues
independence and autonomy. Similarly, Maria and 'Som
relationship, which is characterized by mutualttargd care, is
probably the result of early healthy attachments 18viMs she
established concerning others, self and relatipssiand may also
reflect her parents’ relationship that she hagialsed.
Additionally, according to research findings mengd earlier in
terms of AAT her adult AAT corresponds with her |AHractically,
it means that Maria has a secure/autonomous A& stiiich
corresponds with her early secure infant attachnkenally, the
impact that her parents’ attachment styles haveohadaria is also
partly supported by Van ljzerdoorn’s findings imms of
‘intergenerational transmission of attachment’ @98ted in Wood,
Littleton and Oates, 2007).

Conclusion

Now that the five workshops have come to an enddlalike to
mention that during these workshops it has not Ipessible to
exhaust all the possible explanations for all thenés provided in
the narrative, nor has it been possible to pretbendifferent
perspectives in greater detail and to criticallglaate the many
aspects of these theories. Additionally, | wouke lto add that
although it would be challenging to produce an aotof
development where all theories and considerationséegrated, at
the moment all theories concerning developmentrane or less
partial because they focus on different areas amghasis is placed
on different aspects of development. However, nthegries could
be viewed as complementary; for instance, Piagetsies on
biological aspects of cognitive development, Brobfenneur, on
the other hand, emphasizes interactions betweévidndls and
environment, which highly impact cognitive develaggmt and
finally, attachment theorists focus on emotional aacial benefits
of attachment and explore how early experienceumednscious



processes shape our growth. Furthermomeduced knowledges
always reflect researchers and theorists’ assumgtend therefore,
it is necessary each time to situate the discusHidevelopment, or
any other issue for that matter, historically (Mally, 2007, cited in
Hollway, Lucey and Phoenix, 2007) and adaoth/and approach
In terms of thinking and understanding developmEemially, it is
Important to respect the plurality of psychologdiga@adequate ways
of developing and being.
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